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This study examined the relationship between the academic satisfaction and social
satisfaction among African American male students attending a community college in the
state of Mississippi and their willingness to enroll if they had it to do over again. This
study utilized a quantitative, Spearman correlation research design using existing data.
The community college studied annually administers the Student Satisfaction Inventory
(SSI), a product of Noel-Levitz, and provided the responses to the researcher. There were
405 students who participated in the survey for the year studied. Out of 405 students, 34
students identified as African American and male. The survey included 113 questions;
there were 15 academic and 13 social satisfaction questions utilized for this study.
Answers were given based on a 7-point Likert scale.
Results from this study showed a significant relationship between academic
satisfaction and social satisfaction as a predictor to African American males enrolling at
this particular institution if they had it to do over again. This study enhances the ability
for institutional administrators at this community college as well as other institutions of

higher learning to make the best possible decision when implementing policies and
procedures, based on the current enrolled student population.
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CHAPTER I
INTRODUCTION

Student satisfaction is one of the most enduring issues in higher education due to
its unending sense of change. As time goes by, students have a different sense as to what
appeals to them. When, however, do college students decide that their college is right for
them or not? Not only are they content with their choice, but how satisfied are the
students altogether? These topics have all been explored by several researchers for
decades now (Pascarella & Terenzini, 2005). Ultimately, researchers have discovered
that students who are highly satisfied are more likely to stay and graduate from their
respective colleges.
Gauging student satisfaction is primarily done by administering satisfaction
surveys to college students. The information gathered from the surveys has seemingly
given great insight to personnel on college campuses since the satisfaction surveys were
developed in the 1960s (Noel-Levitz, Inc., 2010). Today, satisfaction surveys have
expanded greatly and will continue to be a staple for information that will be beneficial to
personnel on college campuses as they make decisions about the future.
According to Bryant (2006), student satisfaction survey programs endure and
remain popular for several reasons ranging from targeting areas of improvement to
helping provide insights on how to improve institutional quality. Another reason,
specifically, is based on the research of dissatisfied students becoming drop-outs (Bryant,
1

2006). Studies have shown that colleges with higher satisfaction rates enjoy higher
retention and graduation rates (Miller, 2003). Student discontent is to be expected;
retaining students in the most impactful way consists of effectively marketing the
institution to ensure the student feels validated in their college choice (Schertzer &
Schertzer, 2004).
Retention is an issue that African American males are facing in higher education;
they have the highest dropout rate among all ethnic and gender subgroups (Wood, 2012).
Several factors can be attributed to their high attrition rates such as insufficient financial
resources, low self-esteem/identity issues, and deficient academic preparation (Bush &
Bush, 2010).
Statement of the Problem
The problem leading to this study is that African American males are dropping
out of postsecondary education institutions, especially community colleges, at higher
rates than other ethnic groups. Retention rates among African-American males are the
lowest of all ethnic groups in community colleges (Hagedorn, Maxwell, & Hampton,
2007). Additionally, research from Esters and Mosby (2007) has revealed low graduation
rates among African-American males in community colleges at a rate of 16% of all
minority groups.
Purpose of the Study
The purpose of this study was to examine the relationship between satisfaction
(academic and social) among African American males attending a Mississippi
community college and their willingness to enroll if they had it to do over again.
2

Research Questions
After reviewing studies including the ones cited in the related research section, it
was determined that the purpose of the study will be to answer the following questions:
1. What is the relationship between academic satisfaction and African
American males choosing to enroll at the community college if they could
do it over again?
2. What is the relationship between social satisfaction and African American
males choosing to enroll at the community college if they could do it over
again?
Operational Definitions
1. African American. A person who has origins from any of the Black racial
groups of Africa (Rastogi, Johnson, Hoeffel & Drewery, 2011).
2. Retention. Successful completion of student’s goals of obtaining a degree
(Levitz, 2001).
3. Satisfaction. The perception of enjoyment and accomplishment within a
learning environment (Sweeney & Ingram, 2001).
Theoretical Framework
The study was patterned after Tinto’s (1993) interactionist theory of college
student departure which explores relationships between satisfaction and retention. Tinto
(1993) created this theory to describe the process of why students choose to drop out
within their experiences in the academic and social aspects of college. Tinto (1975,
1987) explained that the students’ background characteristics interfere with their
3

educational goals. These background characteristics, however, begin to take the focus
away from the academic and social aspects of college. When the academic and social
aspects of college begin to be less of a priority, the student does not enjoy or is no longer
satisfied with college (Bean, 1980), and the student’s persistence to complete their degree
becomes obsolete. Thus, a student who is more academically and socially grounded has a
higher likelihood to be retained at their college. This study explored the relationships
between the independent variable satisfaction and the dependent variable college choices.
Overview of Methods
This study utilized a research design using existing data from a community
college in Mississippi. The selected college annually administers the Student Satisfaction
Inventory (SSI), a product of Noel-Levitz, and provided the responses to the researcher.
There were 405 students who participated in the survey for the year studied. Out of 405
students, 34 students identified as African American and male. The survey included 113
questions; there were 15 academic and 13 social satisfaction questions utilized for this
study. Answers were given based on a 7-point Likert scale.
The independent variables based on Tinto’s (1993) interactionist theory of college
student departure were based on academic and social satisfaction factors pertaining to the
students’ experiences at the community college. The students in the study participated in
a student satisfaction survey to determine what they were satisfied or unsatisfied with in
relation to the selected college. Satisfaction (independent variable) was linked to whether
students would return to the college (dependent variable), which was determined from
one question on the student survey.
4

Delimitations
The researcher identified the following delimitations for this study:
1.

The study is bounded by the particular students being studied at the given
time.

2. The study is bounded by the robustness and scope of the instrument being
used.
Significance of the Study
For over 20 years, there has been a downward drift in regards to enrollment,
academic performance, and retaining African American male college students. African
Americans are more likely to take a longer time to graduate, have low GPAs, or to not
enroll in graduate programs at comparable rates as Whites or other minorities (Harrell,
Myers, & Smedley, 1993). The lack of African American males in postsecondary
education is a serious problem.
Cuyjet (2006a) looked at data pertaining to African American male college
students and observed its significance. His main concern was the noticeable absence of
African American male retention in institutions of postsecondary education. According
to Hagedorn, Maxwell and Hampton (2007), there is not a substantial amount of research
about college retention for African American males. A lack of research becomes
problematic when looking for reasons the gap between African American male and nonAfrican American male college retention and graduation rates are disproportionate
(Roach, 2001).
Community college practitioners and other researchers can use the results of this
study to help transform the lives of African American males. The exploration of student
5

satisfaction and retention give great reasons to replicate this study. Since enrollment and
retention of African American males have been drifting downward in postsecondary
education, any source of relief from this problem would be beneficial. The results of
student satisfaction studies could provide insight to why students do not returning to their
respective institutions. Applying the same principle to African American males gives the
possibility to retain them and potentially keep them on the path for graduating college.
Organization of the Dissertation
Chapter I introduced an overview of the study of the influence of satisfaction
among African American males on their college choices. Sections included in this
chapter were the statement of the problem, purpose of the study, research questions,
operational definitions, theoretical framework, overview of methods, delimitations, and
the significance of the study. Chapter II will present a review of the scholarly literature
related to African American males and student satisfaction. In Chapter III, a detailed
description of the study’s procedures and methods is presented. Chapter IV reveals the
findings of the study in regards to the research questions. Chapter V discusses
implications of the research as well as recommendations for future research.

6

CHAPTER II
REVIEW OF LITERATURE

This chapter provides current literature that discusses the variables and related
subjects of the study: African American males, African American males and retention,
student satisfaction, satisfaction and retention, student satisfaction at 2-year colleges,
student satisfaction and extra-curricular activities, and student satisfaction and academic
achievement. The chapter will conclude with a summary of the literature discussed.
African American Males
African American males and their roles in society and their performance in
educational endeavors have often been studied, with the results often leading to negative
connotations. They are often characterized as an at-risk population (Bailey & Moore,
2004; Noguera, 2003). African American males are often thought of as possessing less
than acceptable qualities for succeeding in education, such as being lazy and
irresponsible (Douglas, 2007; Swanson, Cunningham, & Spencer, 2003). African
American males also face having a lack of preparation for college, coming from singleparent homes, and being labeled as being uneducable (Gibbs, 1988).
Many African American males have absorbed the negative stereotypes that have
influenced their livelihood in the eyes of society (Bell, 2009). As a result, these
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negatively held beliefs of the dominant culture may have retarded the academic potential
of African American males (Douglas, 2007; Bell, 2009).
Wood (2012) was motivated by the seriousness of African American males’
plight in postsecondary education in particular in community colleges. He discussed with
African American males perceptions that others (faculty and peers) held, including the
perception of academic inferiority. In his research, he interviewed African American
male community college students and asked questions about their experience as a student
at their institution. When the students were asked to describe an uncertainty to
participate in class, they repeatedly used negative connotative words (e.g., stupid,
ignorant, and dumb) to describe how they would be regarded if they engaged (Wood,
2012). In this light, apprehension is a psychosocial coping mechanism, designed to
shield African American males from fear of academic inadequacy (Wood, 2012).
Apprehension is heightened in our society with negative stereotypes of African American
males; they also face negative messages spread throughout media outlets (e.g., television,
radio, and Internet), educational agents (e.g., teachers/faculty, administration), and even
from peers (Wood, 2012). Wood (2012) found in his research several practices identified
by African American male students that can be utilized from community college faculty
that can help minimize apprehension and to enhance great relationships between faculty
and students. The strategies include:
1. Initiate and maintain contact – Faculty must first attempt to initiate contact
to the African American male students as opposed to the student initiating
contact with the instructor; this approach creates an image of the instructor
being genuinely interested in their success.
8

2. Illustrate a friendly, caring demeanor – Faculty must appear to
authentically care for their students by verbally or non-verbally showing
concern.
3. Be affirming and encouraging – Faculty should, initially, know the
unspoken messages within society that target African American males and
be able to encourage and illustrate confidence in their academic abilities.
4. Check in on student progress – Faculty must monitor their students’
progress in two ways: (1) be aware of their academic performance and (2)
they must be aware of the possible nuances in student engagement that
could affect the student. When a student begins to show signs of
concerning behavior in either area, faculty must intervene abruptly.
5. Listen to student concerns – If a student raises concern about their
performance, course material, or structure, faculty should be attentive to
the concerns they present. Faculty must pursue all outlets that are within
reason to help accommodate their students (Wood, 2012, p. 32).
An increasing number of African American males are likely to disengage in
mainstream society due to their lack of education and employment (Mincy, 2006).
Statistics show that 16.6% of adult African American males were incarcerated at least
once in comparison to 4.9% of White males (Mincy, 2006). African Americans
experience death by homicide at a rate seven times higher than White males (New
Freedom Commission on Mental Health, 2003).
The situation for African American males is more difficult than for other ethnic
groups, including reduced access to education, employment, and inclusion in the majority
9

of American society (Mincy, 2006). Orfield (2004) found that nationally, over 50% of
African American males fail to graduate from high school. In 2000, 65% of African
American male high school students who dropped out were unemployed or incarcerated.
By 2004, the rate increased to 72% of high school dropouts. Additionally, when high
school graduates were included, still 50% of African American males were unemployed
or incarcerated (Western, 2006).
African American Males and Retention
Retention rates are a major concern for African American males in higher
education (Palmer & Young, 2009). An increase in African American males entering
postsecondary institutions occurred in the 1980s and 1990s (Cuyjet, 2006c). Currently,
African American males experience lower rates of persistence than their counterparts in
other ethnic groups in higher education (Polite & Davis, 1999).
Due to a lack of academic preparation and success, African American males are
more likely to need remedial or developmental instruction and special education than to
be placed in college-ready courses. African American male retention and enrollment in
higher education has experienced a major decline (Hrabowski & Pearson, 1993).
Hrabowski and Pearson (1993) observed that African American males are less likely to
be enrolling in college and obtaining college degrees than are students from other
demographic sectors. Cuyjet (2006b) addressed two general reasons for poor college
retention among African American males: (a) influences that stop African American
males from entering college, and (b) those influences that leave African American males
unequipped, or underprepared, when they successfully enroll in college.
10

While retention and academic achievement remain major worries for all African
Americans, African American males appear to be accomplishing less success than their
fellow college students; the retention gap for African American males in college is
widening, without an expectation of change (Cuyjet, 2006b). Cuyjet (2006b) reported
that this rapidly-growing gap of retention for African American males threatens to wear
down and undermine the credibility of respect and influence in the African American
family.
Kaba (2005) found that African American males have improved retention rates
since the 1970s; however, they have not done as well as other ethnic groups. Kaba (2005)
also found that African American males do well in postsecondary education and in
working establishments, but they could drastically improve in post-secondary education.
Farmer (2009) reported that African American males stand at a 37% rate for college
retention and completion of a college degree. African American male retention,
however, is characterized by an absence of acceptable academic groundwork (Palmer &
Young, 2009).
African American males face challenges that compete against and prevent their
entry and retention to the point of graduating; this trend is a concern and is validation of
the growing numbers of African American males who are choosing not to enroll or apply
in institutions of higher learning (Roach, 2001). Tinto (1993) found in his review of
college student retention that there were many influences that influenced a lack of
attaining a degree that include not being able to commit and having adjustment issues,
perception of separation and lack of being included, having sincere obligations to family,
and financial worries. The evidence of a large portion of African American males failing
11

to achieve college degrees is overwhelming (Cuyjet, 2006a). The issues of African
American male college students are well-versed in a great deal of literature, and no real
solution for improving it has come to fruition, especially in comparison to other races
(Hrabowski & Pearson, 1993).
Minorities have faced institutionalized racism and have been exposed to beliefs
and attitudes that are reminiscent of slavery and caste systems; however, the education of
the African American male is seemingly a more hostile subject in American culture
(Gavins, 2009). Ross (1998) suggests from research that African American families were
forced to develop a sense of reliance that warranted them to not depend on the African
American male. Because of cultural hostility, other minorities appear to choose life
paradigms that allow them to survive despite the pitfalls that pose major threats to the
longevity of the African American male (Ross, 1998). Other minorities pursue education
in an effort to improve their quality of life, whereas African American young males often
choose sports in order to have a better life (Ross, 1998).
Schwartz and Washington (2002) observed that African American males have
attained much fewer benefits from education, which in turn allowed for very little racial
uplift and self-improvement since the emancipation from slavery. The African American
male has not developed socially, which appears to be a major indicator of success in
higher education (Schwartz & Washington, 2002). African American males seem to be
on a slight path of improvement in life, with the greater occurrences of educational
success in higher education (Garibaldi, 2007).
Progress of African Americans in higher education has been proven; however,
literature substantially shows that African American males have not kept the pace (Kaba,
12

2005). Moreover, the differences noted are a cause of concern since the gap between
other ethnicities and retention is wider for African American males (Kaba, 2005).
Student Satisfaction
Student satisfaction is similarly important for colleges to understand (Noel-Levitz,
Inc., 2010). Normally, students arrive to college with specific expectations pertaining to
their experiences (Awang & Ismail, 2010). Student satisfaction is based on how well the
student’s expectations are met (Awang & Ismail, 2010). Many colleges, in order to
determine how well they serve their students, assess students on their satisfaction levels
(Awang & Ismail, 2010). Researchers believe student satisfaction is critical for retaining
students, thus making student satisfaction very important so that college officials can
evaluate what students appreciate in their college institutions appropriately (Awang &
Ismail, 2010; Schreiner, 2009). Student recruitment can also be helped by an
understanding of student satisfaction; if students are generally happy in their college
experiences, they can serve as positive examples of why other students should attend the
same institution (Awang & Ismail, 2010). Essentially, student satisfaction is a critical
factor for college officials to monitor and evaluate (Awang & Ismail, 2010).
Several researchers believe students’ expectations are already formed before
students enroll in their college choice (Spellman, 2007). Frequently, prospective students
establish a relationship with employees of the college before they even register for their
courses (Spellman, 2007). The interactions between the students and employees of the
college can help students form opinions of how their college experience will be
(Spellman, 2007). Consequently, it is paramount for faculty or staff members to be
truthful to students when asked about the institution so realistic expectations can be
13

formed (Byrne & Flood, 2005). When students create unrealistic expectations, they are
more inclined to be disappointed in their college experience which ultimately impacts
their reason to leave or stay at the institution (Fischer, 2007).
Satisfaction and Retention
College officials are aware that satisfaction is a huge benefit for their institutions
and not just for the students’ sake (Schreiner, 2009). Satisfaction plays a large role in
retention rates and is important for the college as a whole (Schreiner, 2009). Schreiner
(2009) studied specifically the effect of retention and satisfaction by administering the
SSI from Noel-Levitz to 27,816 students at 65 four-year institutions nationwide and
discovered certain characteristics from college can be crucial in satisfaction levels; if
students feel welcomed or feel a sense of belonging at an institution, they are likely to
feel satisfied and continue their matriculation (Schreiner, 2009). Schreiner (2009) found
it to be especially true for first-year students in college; having the comfort of feeling like
students were at home on their college campus can really have a great effect on their
academic career.
Kaltenborn and Bjerke (2002) also discovered that a sense of fitting in is greatly
related to place attachment. When people feel welcomed as a whole, they feel at home,
which also means their value system and lifestyle is being completely accepted (Scannell
& Gifford, 2009). Thus, it is understandable to believe that students who feel as if they
belong at a college will be satisfied and also be attached to the institution.
Additionally, levels of satisfaction vary depending on where the student is as far
as terms of years (Schreiner, 2009). First-year students, for example, vary more in levels
of satisfaction than do more established students; for students who were further along in
14

their programs of study, the more important issue indicating satisfaction was
demonstrated GPA (Schreiner, 2009). Therefore, established students may place a strong
emphasis on their GPA, whereas first-year students may not (Schreiner, 2009). Also,
having a safe campus that was also seen as being welcoming, having worthwhile and
relevant college courses in their programs of study, and having accessible and
informative advisors impacted the levels of satisfaction for first-year students (Schreiner,
2009). Sophomores indicated that, in addition to GPA, having extra-curricular activities
readily available, being content with their core courses, and believing that their faculty
was fair were all important factors for retention and satisfaction (Schreiner, 2009).
Consequently, what satisfies a student can periodically change as he or she furthers his or
her matriculation in college; however, the factors that influence satisfaction also
influence a student’s decision to stay, which shows that satisfaction contributes to
retention rates (Schreiner, 2009).
Student Satisfaction and Extra-Curricular Activities
Student satisfaction in extra-curricular activities has been explored as well
(Awang & Ismail, 2010). Fischer (2007) conducted a study that explored ethnic and
racial differences in adjusting to college. The study included 28 universities who
submitted their freshman rosters, in which 4,573 students were selected to participate
through a stratified random sample from which there were 3,924 completed face-to-face
interviews in the data collection (Fischer, 2007). Social life was seen as being very
important to student satisfaction as reported from the data results (Fischer, 2007).
African American students scored the highest in the area of social life with 64% followed
15

closely by Asian students at 62%; Whites and Hispanics scored at an almost identical
average of 59% and 58% respectively (Fischer, 2007).
Extroverted students typically were seen to have a more satisfying social life on
college campuses and more of an overall satisfying experience while attending college
(Berdie, Pilapil, & Im, 1970). Gluskinos and Wainer (1971) also found that students
cited an important factor in satisfaction to be having friends. These researchers believed
that positive and personal interactions with others can help establish a great experience of
satisfaction overall (Gluskinos & Wainer, 1971). Other researchers have found if
students do not form social bonds at college, they face withdrawal at a much higher rate
(Fischer, 2007). Having a social life has a major impact on a student’s overall
satisfaction with a college (Fischer, 2007).
Another form of extra-curricular activity that affected student satisfaction was
recreational facilities (Knox, Lindsay, & Kolb, 1992). Knox et al. (1992) examined
student satisfactions and reports of their college academic experiences as outcomes of
higher education, based on institutional data and data from the National Longitudinal
Study of the High School Class of 1972. Data were analyzed in terms of college
characteristics, academic discipline, educational attainment, and student characteristics
(Knox et al., 1992). They found that there was a positive relationship with enrollment
rates and satisfaction levels in respect to recreational facilities (Knox et al., 1992). Fulltime students who lived on campus were more likely satisfied with the recreational
facilities and activities (Knox et al., 1992). The more likely students who live on campus
are to find people with common interests to connect with in recreational activities, the
greater the positive relationship between satisfaction in recreational activities and high
16

enrollment rates (Knox et al., 1992). Colleges with larger student populations have a
variety of activities to provide their students and provide different outlets for them to get
involved in (Knox et al., 1992). Thus, satisfaction concerning activities and recreational
facilities, which help provide positive experiences for students during college, impact
enrollment rates (Knox et al., 1992).
Students’ housing can also affect students’ satisfaction levels with their college
experience (Knox et al., 1992). Students who lived in residence halls were more inclined
to have a more enjoyable social life, which had an overall influence on satisfaction (Knox
et al., 1992). The experience in living in a residence hall typically creates a bond
between similar people and between diverse roommates. Generally, if there are no
complaints about roommates or other hall mates, students are more likely to be satisfied
as a whole (Aitken, 1982). Also, students who live in residence halls tend to be satisfied
with the status and respect of their college (Knox et al., 1992). Colleges with residence
halls have larger budgets than those that do not, which gives a sense of prestige to the
college (Knox et al., 1992). The satisfaction level can, however, be affected by the age of
students in residence halls (Knox et al., 1992). Younger students in residence halls are
more likely to be satisfied than older students. Researchers believe that since there is a
larger community of younger students living on campus and a greater chance for social
interaction among them, they will enjoy their college experience more than older students
(Aitken, 1982). Social relationships and interactions play a large role in satisfaction
among residence hall students (Aitken, 1982).
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Student Satisfaction and Academic Achievement
Academic achievement has been connected to student satisfaction, much like
extra-curricular activities and social involvement (Park & Hee, 2009). Park and Hee
(2009) led a study on student satisfaction and course format; quantitative data were
included from 147 students who had dropped out of or finished an online course at a large
Midwestern college (Park & Hee, 2009). They found that students who were enrolled in
relevant courses pertaining to their career goals were more satisfied. This was more
evident in the non-traditional students who, potentially, approach their educational
experience with more passion than traditional students (Park & Hee, 2009). Essentially,
since non-traditional students have a variety of tasks to handle outside of college courses,
they are more inclined to be interested in courses that would be more beneficial to their
everyday lives (Park & Hee, 2009). Additionally, Park and Hee (2009) discovered that
offering courses in a distance education format, such as online courses, can increase
satisfaction, especially among students who have a variety of obligations outside of
school. They suggested instructors offer various formats of courses to leave the nontraditional student the option to choose what method would best work for his or her every
day schedule; in doing so, the students are likely to be more satisfied and will stay
enrolled in the college (Park & Hee, 2009).
Student satisfaction can be important when it comes to academic college
programs (Awang & Ismail, 2010). Awang and Ismail (2010) conducted a faculty
satisfaction study for 336 students at a public university in Malaysia; they found that the
students’ expectations for their faculty included for faculty to be experts in their
academic arena and that they display fairness in all students. Students who participated
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in the study were extremely satisfied with faculty and their experienced knowledge in
their fields, which helped expand the satisfaction in their program (Awang & Ismail,
2010). The students were very concerned and satisfied with learning and teaching
results, which showed that they felt it important to feel pride for the faculty’s reputation
and notoriety (Awang & Ismail, 2010). Thus, the competence and the way faculty are
perceived appears to have a great deal of importance in academic satisfaction (Awang &
Ismail, 2010).
Summary
African American males, their roles in society, and their performance in
educational endeavors have often been studied, with the results often leading to negative
connotations. Many African American males have absorbed the negative stereotypes that
have influenced their livelihood in the eyes of society (Bell, 2009).
Low retention rates are a major concern for African American males in higher
education (Palmer & Young, 2009). Due to a lack of academic preparation and success,
African American males are more likely to need remedial or developmental instruction
and special education than to be placed in college-ready courses. African American male
retention and enrollment in higher education has experienced a major decline (Hrabowski
& Pearson, 1993).
Student satisfaction is similarly important for colleges to understand (Noel-Levitz
et al., 2010). Normally, students arrive to college with specific expectations pertaining to
their experiences (Awang & Ismail, 2010). Many colleges, in order to determine how
well they serve their students, assess students on their satisfaction levels (Awang &
Ismail, 2010). Researchers believe student satisfaction is critical for retaining students,
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thus making student satisfaction very important so that college officials can evaluate what
students appreciate in their college intuitions appropriately (Awang & Ismail, 2010;
Schreiner, 2009).
College officials are aware that satisfaction is a huge benefit for their institutions
and not just for the students’ sake (Schreiner, 2009). Satisfaction plays a large role in
retention rates and is important for the college as a whole (Schreiner, 2009).
Additionally, levels of satisfaction vary depending on where the student is as far as terms
of years (Schreiner, 2009). First-year students, for example, vary more in levels of
satisfaction than do more established students; for students who were further along in
their programs of study, the more important issue indicating satisfaction was
demonstrated GPA (Schreiner, 2009).
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CHAPTER III
METHODS

Chapter III of this study discusses the methods and procedures used to facilitate
the study. This chapter includes a description of the research design, research questions,
research site, population and sampling procedure, instruments, data collection
procedures, and data analysis procedures.
After reviewing studies including the ones cited in the related research section, it
was determined that the purpose of the study will be to answer the following questions:
1. What is the relationship between academic satisfaction and African
American males choosing to enroll at the community college if they could
do it over again?
2. What is the relationship between social satisfaction and African American
males choosing to enroll at the community college if they could do it over
again?
Research Site
The study was conducted at a community college in Mississippi. The community
college selected was chosen for the number of African American males present at the
institution; the college was also chosen to provide results for a rural community college
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located in the Deep South. The results will add research to similar studies primarily
researched in Northern-based community colleges.
Participants
The individuals involved in this study were all African American male students at
the selected community college. The college studied annually administers the SSI, a
product of Noel-Levitz, Inc., and provided the responses to the researcher. There were
405 students who participated in the survey for the year studied. Out of 405 students, 34
students identified as African American and male.
Instrumentation
Background
The researcher wanted to obtain student satisfaction data that would be beneficial
to the study. The selected community college gave SSI data from the spring 2013
semester. The researcher only focused on the responses from African American male
students.
Selection
The survey administered in this study was the SSI, a product of Noel-Levitz, Inc.;
it has been used nationwide in over 1,000 colleges. The SSI asks students questions
regarding their college experience and gives them the opportunity to rate their level of
satisfaction using a 7-point Likert rating scale ranging from 1-7 (with one representing
“not important” or “not at all satisfied” to seven representing “very important” or “very
satisfied”). The SSI contains 70 standard items, and institutions can implement ten
additional items that are unique to their particular college.
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The community college version of the SSI contains 12 categories which include
the following:
1. Academic Advising and Counseling Effectiveness (seven items) – assesses
the comprehensiveness of the academic advising program in a community
college. The staff of academic advisors and counselors are evaluated on
their competence, knowledge, approachability, and their personal concern
for student success.
2. Academic Services (seven items) – assesses the services used by students
to achieve their academic goals, which include the library, tutoring and
study areas, and computer labs.
3. Admissions and Financial Aid Effectiveness (six items) – assesses the
institution’s ability to enroll students effectively. It also evaluates the
competence and knowledge of admissions and financial aid counselors.
4. Campus Climate (15 items) – assesses the extent in which the community
college provides opportunities that promote a sense of campus pride and a
sense of belonging. Assessing the channels of communication with
students is also sought in this category.
5. Campus Support Services (seven items) – assesses the quality of the
support services and programs which students utilize to make their
educational experiences more productive and meaningful such as newstudent orientation and career counseling.
6. Concern for the Individual (five items) – assesses the community college’s
commitment to treating students as individuals.
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7. Instructional Effectiveness (14 items) – assesses student’s academic
experiences, the curriculum and the campus’ commitment to academic
excellence.
8. Registration Effectiveness (nine items) – assesses issues with registration
and billing; it also measures how seamless the registration and billing
process is within the institution.
9. Responsiveness to Diverse Populations (six items) – assesses the
institution’s commitment to certain groups of students such as students
with disabilities, part-time students, commuters, and non-traditional
students.
10. Safety and Security (five items) – assesses the institution’s responsiveness
to students’ security, personal safety, campus security personnel, and
campus facilities.
11. Service Excellence (nine items) – assesses the perceived attitude of the
institution’s staff towards students. It evaluates the quality of service and
personal concern for students among the areas of campus
12. Student Centeredness (six items) – assesses the campus’ efforts to keep
students aware that they are welcomed and valued at the institution.
(Bryant, 2006, pp. 29-30)
Validity and Reliability
Convergent validity was measured by the College Student Satisfaction
Questionnaire (CSSQ; Betz, Klingensmith, & Menne, 1970), which serves as a
statistically reliable student satisfaction instrument. Pearson correlation between the SSI
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and the CSSQ is .71 and is satisfactory to indicate that both instruments measure the
same concept of student satisfaction, but low enough to verify the difference between the
two instruments (Juillerat, 1995). The validity of the importance scores were associated
with the CSSQ because it also examines both student satisfaction and expectation (NoelLevitz USA Group, 1997).
Each of the 12 categorical scales of the SSI has an established reliability.
Cronbach’s Coefficient Alpha was .97 for the importance scores, and .98 for the
satisfaction scores, which shows internal consistency of each item to the instrument. The
reliability coefficient was .85 for the importance scores and .84 for the satisfaction scores
when a test-retest was performed (Juillerat, 1995). Reliability coefficient alphas greater
than .7 are considered acceptable (Nunnally, 1967).
Data Gathering Procedures
The researcher obtained approval from the community college included in the
study and Mississippi State University’s Institutional Review Board (IRB) for the
Protection of Human Subjects. The data for this study were obtained from a community
college for spring 2013 semester. The data contained no student identifiable information.
The SSI is administered yearly at the community college used for this study. After
obtaining the data, African American males’ responses only were used.
Data Analysis
Frequencies and percentages were determined for each survey item. Spearman’s
correlation tests were used to analyze both research questions since the study involved
investigating relationships between satisfaction (independent variable) and community
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college choices (dependent variable). Table 1 describes the research questions,
instrument, and analysis procedure used in the study.
Table 1
Research Questions, Instrument and Analysis Procedure
Research Question

Instrument

Analysis Procedure

Relationship between
academic satisfaction and
choosing to enroll again

Academic Satisfaction
Independent Variable
Survey items: 2, 6, 12, 18,
25, 32, 40, 46, 50, 52, 54,
55, 58, 65, 69; Enrolling
status Dependent Variable
Survey item: 98

Spearman’s correlation test

Relationship between
social satisfaction and
choosing to enroll again

Social Satisfaction
Independent Variable
Survey items: 1, 16, 22,
27, 28, 31, 36, 38, 44, 45,
67, 68, 70; Enrolling status
Dependent Variable
Survey item: 98

Spearman’s correlation test
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CHAPTER IV
RESEARCH RESULTS AND FINDINGS

Chapter four presents the results of the statistical analysis of the data compiled for
this study. This study examined the relationship between the academic satisfaction and
social satisfaction among African American male students attending a community college
in the state of Mississippi and their willingness to enroll if they had it to do over again.
The college studied annually administers the SSI, a product of Noel-Levitz, Inc., and
provided the responses to the researcher. There were 405 students who participated in
the survey for the year studied. Out of 405 students, 34 students identified as African
American and male. The survey included 113 questions; there were 15 academic and 13
social satisfaction questions utilized for this study. Answers were given based on a 7point Likert scale.
This study employed Spearman’s correlation tests to examine the responses from
the SSI survey to answer the research questions. The Statistical Package for Social
Sciences (SPSS) software, version 21.0, was used to conduct the analysis on the data
collected.
Relationship of Research and Purpose
The purpose of this study was to examine the relationship between satisfaction
(academic and social) among African American males attending a Mississippi
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community college and their willingness to enroll if they had it to do over again. The
research answers the following questions:
1. What is the relationship between academic satisfaction and African
American males choosing to enroll at the community college if they could
do it over again?
2. What is the relationship between social satisfaction and African American
males choosing to enroll at the community college if they could do it over
again?
This chapter establishes a brief synopsis of the problem for this study, identifies
the populations surveyed, and presents the results of the completed study. Results are
presented for the two research questions individually. The data collected will be
presented along with a discussion of the statistical analysis.
Demographic Information
The individuals involved in this study were all African American male students at
the selected community college. There were 405 students who participated in the survey
for the year studied. Out of 405 students, 34 students identified as African American and
male.
Table 2 is a presentation of the demographic characteristics of the participants in
this study. As seen in the table, 67.6% of the participants were 19-24 years old, and 2.9%
were aged 18 and under. There were 11.8% of them in the 25-34 age category, 2.9% in
the 35-44 age group, and 14.7% in the 45 and over category. Regarding the current
enrollment status of the participants in this study, 94.1% of the participants were day
students, and 5.9% were evening students. An examination of the current class load of the
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participants in this study revealed that 91.2% of the participants were fulltime students,
and 8.8% part-time students. A presentation of the class level of the participants in this
study showed that 55.9% of the participants had two classes, 32.4% of them had one class
or less, 8.8% of them had three classes, and 2.9% had four or more classes.
An examination of the current GPA of the participants in this study revealed that
11.8% of the participants had a 3.5 or above GPA, and 47.1% of them had between a 3.0
and 3.5 GPA. There were 17.6% participants that had between a 2.5 and 2.99 GPA, and
20.6% of them had a GPA 2.49 and below. There were 1.7% participants that had no
earned credits. The educational goals of the participants in this study showed that 64.7%
of the participants were pursuing an associate degree, and 11.6% were enrolled in the
vocational/technical program. There were 11.6% participants that expressed the desire to
transfer to another institution.
The presentation of the employment status of the participants in this study showed
that 50.0% of the participants were not employed, and 8.8% worked part-time on campus.
There were 11.8% participants that worked fulltime off-campus, and 17.6% of them
worked part-time off-campus. Another 11.8% of them worked full-time on campus.
An examination of the current residence of the participants in this study revealed
that 32.4% of the participants lived in residence halls, 14.7% of them owned their own
homes, and 17.6% rented a room or apartment off-campus. There were 35.3%
participants that lived with their parents. An examination of the residence classification
of the participants in this study showed that 97.1% of the participants were in-state
students, and 2.9% were out-of-state students. An examination of the disability status of
the participants in this study revealed that 91.2% of the participants were not disabled,
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and 8.8% were disabled. An examination of the institutional choice ranking of the
participants in this study was also presented. Students were asked: “When I entered this
institution, it was my (choice)”: As seen in the table, 82.4% of the participants indicated
that it was their first choice, and 14.7% indicated that it was their second choice. About
2.9% of them ranked it as 3rd choice or lower.
Table 2
Demographic Characteristics of African American Males Responding to the SSI in
Spring 2013
Variable

Frequency

Gender

Male
Race/Ethnicity
African American
Age
18 and under
19 to 24
25 to 34
35 to 44
45 and over
Current Class Load
Full-time
Part-time
Class Level (Years in attendance at this college)
1 or less
2
3
4 or more
Current GPA
2.0 – 2.49
2.5 – 2.99
3.0 – 3.49
3.5 or above
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Percentage

34

100.0%

34

100.0%

1
23
4
1
5

2.9%
67.6%
11.8%
2.9%
14.7%

31
3

91.2%
8.8%

11
19
3
1

32.4%
55.9%
8.8%
2.9%

7
7
16
4

20.6%
20.6%
47.1%
11.8%

Table 2 (Continued)
Variable

Frequency

Educational Goal
Associates Degree
Vocational/Technical Program
Transfer to another institution
Self-improvement/pleasure
Job-related training
Other
Employment
Full-time off campus
Part-time off campus
Full-time on campus
Part-time on campus
Not employed
Current Residence
Residence Hall
Own house
Rent room or apartment off campus
Parent’s home
When I Entered this Institution, this was my:
1st choice
2nd choice
3rd choice or lower

Percentage

22
4
4
1
1
2

64.7%
11.8%
11.8%
2.9%
2.9%
5.9%

4
6
4
3
17

11.8%
17.6%
11.8%
8.8%
50.0%

11
5
6
12

32.4%
14.7%
17.6%
35.3%
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5
1

82.4%
14.7%
2.9%

Analysis of the Results
This study employed Spearman’s correlation tests to examine the responses from
the SSI survey to answer the research questions. The SPSS software was used to conduct
the analysis on the data collected.
Table 3 describes the frequencies of responses from African American males to
academic and social satisfaction items and correlations between items and students’
willingness to enroll in the college again. The academic satisfaction survey items were:
2, 6, 12, 18, 25, 32, 40, 46, 50, 52, 54, 55, 58, 65, and 69; the social satisfaction survey
items were: 1, 16, 22, 27, 28, 31, 36, 38, 44, 45, 67, 68, and 70.
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Table 3
Frequencies of Responses from African American Males to Academic and Social
Satisfaction Items and Correlations Between Items and Students’ Willingness to Enroll in
the College Again
Item

Faculty care about me as an
individual.
My academic advisor is
approachable.
My academic advisor helps
me set goals to work toward.
The quality of instruction I
receive in most of my classes
is excellent.
My academic advisor is
concerned about my success
as an individual.
My academic advisor is
knowledgeable about my
program requirements.
My academic advisor is
knowledgeable about the
transfer requirements of other
schools.
Faculty provide timely
feedback about students’
progress in a course.
Tutoring services are readily
available.
This school does whatever it
can to help me reach my
educational goals.
Faculty are interested in my
academic problems.

Percentage of respondents Correlation with item “All
answering “Very Satisfied” in all, if you had it to do
or “Satisfied”
over again, would you
enroll here”
61.8%
.343*
50.0%

.588**

50.0%

.320

64.8%

.554**

55.8%

.385*

58.8%

.474**

55.9%

.362*

53.0%

.528**

50.0%

.255

50.0%

.465**

52.9%

.583**
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Table 3 (Continued)
Item

Academic support services
adequately meet the need of
students.
Nearly all of the faculty are
knowledgeable in their fields.
Students are notified early in
the term if they are doing
poorly in a class.
There is a good variety of
courses provided on the
campus.
Most students feel a sense of
belonging here.
The college shows concern
for students as individuals.
People on this campus
respect and are supportive of
each other.
The campus staff are caring
and helpful.
It is an enjoyable experience
to be a student on this
campus.
The campus is safe and
secure for all students.
Students are made to feel
welcome on this campus.
The student center is a
comfortable place for
students to spend their leisure
time.
I generally know what's
happening on campus.
This institution has a good
reputation within the
community.

Percentage of respondents Correlation with item “All
answering “Very Satisfied” in all, if you had it to do
or “Satisfied”
over again, would you
enroll here”
50.0%
.361*
70.6%

.446**

41.2%

.383*

70.6%

.513**

55.8%

.409*

47.0%

.477**

38.2%

.101

53.0%

.586**

50.0%

.457**

70.6%

.518**

55.9%

.368*

52.9%

.323

50.0%

.227

67.6%

.636**
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Table 3 (Continued)
Item

Percentage of respondents Correlation with item “All
answering “Very Satisfied” in all, if you had it to do
or “Satisfied”
over again, would you
enroll here”
50.0%
.136

Channels for expressing
student complaints are
readily available.
On the whole, the campus is
58.8%
well-maintained.
I am able to experience
64.7%
intellectual growth here.
* Correlation is significant at the 0.05 level (2-tailed).
** Correlation is significant at the 0.01 level (2-tailed).

.522**
.687**

Table 4 describes the frequencies of responses among African American males
and all students to academic and social satisfaction items. The academic satisfaction
survey items were: 2, 6, 12, 18, 25, 32, 40, 46, 50, 52, 54, 55, 58, 65, and 69; the social
satisfaction survey items were: 1, 6, 22, 27, 28, 31, 36, 38, 44, 45, 67, 68, and 70.
Table 4
Frequencies of Responses Among African American Males and All Students to Academic
and Social Satisfaction Items
Item

Faculty care about me as an
individual.
My academic advisor is
approachable.
My academic advisor helps
me set goals to work toward.
The quality of instruction I
receive in most of my classes
is excellent.

Percentage of respondents
answering “Very Satisfied”
or “Satisfied”
61.8%

Percentage of all
respondents answering
“Very Satisfied” or
“Satisfied”
53.6%

50.0%

56.8%

50.0%

46.7%

64.8%

62.2%
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Table 4 (Continued)
Item

My academic advisor is
concerned about my success
as an individual.
My academic advisor is
knowledgeable about my
program requirements.
My academic advisor is
knowledgeable about the
transfer requirements of other
schools.
Faculty provide timely
feedback about students’
progress in a course.
Tutoring services are readily
available.
This school does whatever it
can to help me reach my
educational goals.
Faculty are interested in my
academic problems.
Academic support services
adequately meet the need of
students.
Nearly all of the faculty are
knowledgeable in their fields.
Students are notified early in
the term if they are doing
poorly in a class.
There is a good variety of
courses provided on the
campus.
Most students feel a sense of
belonging here.
The college shows concern
for students as individuals.
People on this campus
respect and are supportive of
each other.

Percentage of respondents
answering “Very Satisfied”
or “Satisfied”
55.8%

Percentage of all
respondents answering
“Very Satisfied” or
“Satisfied”
46.4%

58.8%

51.4%

55.9%

46.7%

53.0%

50.2%

50.0%

40.7%

50.0%

48.2%

52.9%

49.7%

50.0%

44.5%

70.6%

63.5%

41.2%

45.7%

70.6%

65.4%

55.8%

48.9%

47.0%

46.9%

38.2%

42.8%
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Table 4 (Continued)
Item

Percentage of respondents
answering “Very Satisfied”
or “Satisfied”

The campus staff are caring
and helpful.
It is an enjoyable experience
to be a student on this
campus.
The campus is safe and
secure for all students.
Students are made to feel
welcome on this campus.
The student center is a
comfortable place for
students to spend their leisure
time.
I generally know what's
happening on campus.
This institution has a good
reputation within the
community.
Channels for expressing
student complaints are
readily available.
On the whole, the campus is
well-maintained.
I am able to experience
intellectual growth here.

53.0%

Percentage of all
respondents answering
“Very Satisfied” or
“Satisfied”
53.8%

50.0%

49.1%

70.6%

63.0%

55.9%

55.8%

52.9%

36.8%

50.0%

40.8%

67.6%

58.5%

50.0%

39.5%

58.8%

64.7%

64.7%

62.7%

Research Question One
Research Question One asked: What is the relationship between academic
satisfaction and African American males choosing to enroll at the community college if
they could do it over again?
The results from Table 3 shows the correlations between the 15 academic
satisfaction questions used in the survey and “All in all, if you had to do it over again,
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would you enroll here?” Out of the 15 academic questions used, 13 items (87%) showed
a significant relationship between African American males choosing to enroll at the
college if they could do it over again; there were two items (13%) that did not show a
significant relationship between African American males choosing to enroll at the
community college if they could do it over again.
Spearman correlations were used to examine the significance between the
independent and dependent variables. The correlation coefficient can range from -1 to
+1. The larger the absolute value of the coefficient, the stronger the relationship is.
The following items showed a significant correlation at the 0.01 alpha level: “My
academic advisor is approachable” (0.588 correlation coefficient), “The quality of
instruction I receive in most of my classes is excellent” (0.554 correlation coefficient),
“My academic advisor is knowledgeable about my program requirements” (0.474
correlation coefficient), “Faculty provide timely feedback about students’ progress in a
course” (0.528 correlation coefficient), “This school does whatever it can to help me
reach educational goals” (0.465 correlation coefficient ), “Faculty are interested in my
academic problems” (0.583 correlation coefficient ), “Nearly all of the faculty are
knowledgeable in their fields” (0.446 correlation coefficient ), and “There is a good
variety of courses provided on campus” (0.513 correlation coefficient).
The following items showed a significant correlation at the 0.05 alpha level:
“Faculty care about me as an individual” (0.343 correlation coefficient), “My academic
advisor is concerned about my success as an individual” (0.385 correlation coefficient),
“My academic advisor is knowledgeable about the transfer requirements of other
schools” (0.362 correlation coefficient), “Academic support services adequately meet the
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need of students” (0.361 correlation coefficient), and “Students are notified early in the
term if they are doing poorly in a class” (0.383).
The two items “My academic advisor helps me set goals to work toward” (0.320
correlation coefficient) and “Tutoring services are readily available” (0.255 correlation
coefficient) showed no significant correlation.
The results from the correlation tests show that academic satisfaction, and
students choosing to enroll again, has a strong relationship.
Research Question Two
Research Question Two asked: What is the relationship between social
satisfaction and African American males choosing to enroll at the community college if
they could do it over again?
The results from Table 3 shows the correlations between the 13 social satisfaction
questions used in the survey and “All in all, if you had to do it over again, would you
enroll here?” Out of the 13 social questions used, 9 items (69%) showed a significant
relationship between African American males choosing to enroll at the college if they
could do it over again; there were 4 items (31%) that did not show a significant
relationship between African American males choosing to enroll at the community
college if they could do it over again.
Spearman’s correlation test was used to examine the significance between the
independent and dependent variables. The correlation coefficient can range from -1 to
+1. The larger the absolute value of the coefficient, the stronger the relationship is.
Spearman’s correlation tests were used to examine the significance between the
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independent and dependent variables. The correlation coefficient can range from -1 to
+1. The larger the absolute value of the coefficient, the stronger the relationship is.
The following items showed a significant correlation at the 0.01 alpha level: “The
college shows concern for students as individuals” (0.447 correlation coefficient), “The
campus staff are caring and helpful” (0.586 correlation coefficient), “It is an enjoyable
experience to be a student on this campus” (0.457 correlation coefficient), “The campus
is safe and secure for all students” (0.518 correlation coefficient), “This institution has a
good reputation within the community” (0.636 correlation coefficient), “On the whole,
the campus is well-maintained” (0.522 correlation coefficient), and “I am able to
experience intellectual growth here” (06.87).
The following items showed a significant correlation at the 0.05 alpha level:
“Most students feel a sense of belonging here” (0.409 correlation coefficient) and
“Students are made to feel welcome on this campus” (0.368 correlation coefficient).
The following items did not show significance: “People on this campus respect
and are supportive of each other” (0.101 correlation coefficient), “The student center is a
comfortable place for students to spend their leisure time” (0.323 correlation coefficient),
“I generally know what’s happening on campus” (0.227 correlation coefficient) and
“Channels for expressing student complaints are readily available” (0.136 correlation
coefficient)
The results from the correlation tests show that social satisfaction, and students
choosing to enroll again, has a strong relationship.
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CHAPTER V
SUMMARY, CONCLUSION, AND RECOMMENDATIONS

Introduction
This chapter includes a summary of the study, conclusions, and recommendations
based on the results. The summary states the purpose of the study and describes the
procedures used in collecting the data. The conclusions answer the research questions
based on the findings. Recommendations for further research are given.
1. What is the relationship between academic satisfaction and African
American males choosing to enroll at the community college if they could
do it over again?
2. What is the relationship between social satisfaction and African American
males choosing to enroll at the community college if they could do it over
again?
Summary of the Findings and Conclusions
The following conclusions are based on the results of the study conducted to
examine the relationship between the academic and social satisfactions among African
American males attending a community college in the state of Mississippi and their
willingness to enroll if they had it to do over again.
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The population for this study consisted of 34 full-time and part-time African
American male students enrolled at the selected community college. The following
conclusions are based on the results of this study:
Research Question 1
What is the relationship between academic satisfaction and African American males
choosing to enroll at the community college if they could do it over again?
Out of the 15 academic satisfaction questions used, “My academic advisor is
approachable” (survey item 6) had the strongest relationship with “All in all, if you had to
do it again, would you enroll here” (survey item 98). The participants felt that having an
academic advisor who was approachable was the strongest factor that led to them
choosing to enroll at the community college again if they could do it over again. The
second highest academic survey item with a strong relationship to survey item 98 was
“Faculty are interested in my academic problems” (survey item 54). Having the faculty
show interest in their academic problems was a strong factor that led to the participants
choosing to enroll in the community college if they could do it over again. “The quality
of instruction I receive in most of my classes is excellent” (survey item 18) was the third
strongest factor that led to the participants choosing to enroll in the community college if
they could it over again.
Two academic satisfaction questions did not have strong relationships with survey
item 98. Those two academic questions were: “My academic advisor helps me to set
goals” (survey item 12) and “Tutoring services are readily available” (survey item 50).
The participants in this study did not feel as though these two factors would lead to them
choosing to enroll in the community college if they could do it over again.
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Overall, 13 academic satisfaction items (87%) showed a significant relationship
between African American males choosing to enroll at the community college if they
could do it over again; there were two items (13%) that did not show a significant
relationship between African American males choosing to enroll at the community
college if they could do it over again.
Conclusion #1: Academic satisfaction has a strong relationship with African
American males choosing to enroll at the community college if they could do it over
again.
Research Question 2
What is the relationship between social satisfaction and African American males
choosing to enroll at the community college if they could do it over again?
Out of the 13 social satisfaction questions used, “I am able to experience
intellectual growth here” (survey item 70) had the strongest relationship with “All in all,
if you had to do it again, would you enroll here” (survey item 98). The participants felt
that their ability to experience intellectual growth was the strongest factor that led to them
choosing to enroll at the community college again if they could do it over again. The
second highest social satisfaction survey item with a strong relationship to survey item 98
was “The institution has a good reputation within the community” (survey item 45).
“The campus staff are caring and helpful” (survey item 27) was the third strongest factor
that led to the participants choosing to enroll in the community college if they could it
over again.
Four social satisfaction questions did not have strong relationships with survey
item 98. Those four social satisfaction questions were: “People on this campus respect
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and are supportive of each other” (survey item 22), “The student center is a comfortable
place for students to spend their leisure time” (survey item 38), “I generally know what’s
happening on campus” (survey item 44), and “Channels for expressing student
complaints are readily available” (survey item 67). The participants in this study did not
feel as though these four factors would lead to them choosing to enroll in the community
college if they could do it over again.
Overall, 9 items (69%) showed a significant relationship between African
American males choosing to enroll at the community college if they could do it over
again; there were four items (31%) that did not show a significant relationship between
African American males choosing to enroll at the community college if they could do it
over again.
Conclusion #2: Social satisfaction has a strong relationship between African
American males choosing to enroll at the community college if they could do it over
again.
Implications of the Study
Student satisfaction is one of the most enduring issues in higher education, due to
its unending sense of change. One question that is often asked by administrators is, “how
can we better satisfy our students?” Often, efforts to better satisfy students are made
based on perceived needs, rather than actual needs. The result of this study enhances the
ability for administrators to make the best possible decision, based on the current enrolled
student population. For instance, two of the academic satisfaction questions asked, “My
academic advisor helps me set goals to work toward” and “Tutoring services are readily
available.” While 50% of students identified on the survey that they were either satisfied
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or very satisfied, there was no significant correlation as to if they would enroll at the
institution if they had it to do over again. Acting on this knowledge allows administrators
to continue the effective practices in those areas, while focusing more time and resources
on what actually does contribute to student satisfaction in regards to them enrolling in the
institution if they had it to do over again. Most importantly, it can help administrators
make effective decisions towards policy making and program offerings for student
retention through the use of factual data.
There has been very little research empirically that has linked student satisfaction
and retention, even though there has been a very popular belief that the two factors share
a positive relationship (Schreiner, 2009). Schreiner (2009) studied specifically the effect
of retention and satisfaction by administering the SSI from Noel-Levitz, Inc. to 27,816
students at 65 four-year institutions nationwide and discovered certain characteristics
from college can be crucial in satisfaction levels. Schreiner (2009) used multiple linear
regression analysis with students’ response to the question “All in all, if you had it to do
over again, would you enroll here?” The researcher, however, used Spearman’s
correlations to examine the relationship between academic and social satisfaction to the
questions, “All in all, if you had to do it again, would you enroll here?” Schreiner (2009)
also used a logistic regression analysis, using students’ enrollment status (0=dropped out,
1 = returned) as the dependent variable. Using a logistic regression allowed Schreiner
(2009) to measure how long student satisfaction could predict retention 4 to 12 months
later; this was calculated after features of the institution and demographic characteristics
were determined. This study also differed in that all students of all ethnicities and gender
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participated. The researcher only focused on African American males at the participating
community college.
The two studies both showed that it takes more than one variable of satisfaction to
ensure that a student would return to the institution. By focusing on several academic
and social factors pertaining to the colleges, it gives different outlets to view in order to
show true satisfaction,
The results from Schreiner’s (2009) study were broken down by the strongest
factors that were found to predict retention per class. Freshmen were likely to be retained
if they felt a sense of belonging to the institution. They viewed the campus climate as a
big factor to keep them attending the institution. Sophomores also valued having a sense
of belonging to the institution as a big factor in retention. Juniors, however, focused on
having knowledgeable advisors to properly guide them in the right direction; juniors
responded more in line of being academically prepared for their major and for their
career.
Similarly, the researcher found that the two main contributing factors of
satisfaction and retention among African American males were in academic advising.
Over half of the students felt satisfaction with academic advisors being knowledgeable in
program requirements (58.8%) and also transfer requirements (55.9%).
Wood (2012) was motivated by the seriousness of African American males’
plight in postsecondary education in particular in community colleges. He discussed with
African American males perceptions that others (faculty and peers) held, including them
being academically inferior. In his research, he interviewed African American male
community college students and asked questions about their experience as a student at
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their institution. Wood (2012) found in his research several practices identified by
African American male students that can be utilized from community college faculty that
can help minimize apprehension and to enhance great relationships between faculty and
students, which include:
1. Illustrate a friendly, caring demeanor – Faculty must appear to
authentically care for their students by verbally or non-verbally showing
concern.
2. Listen to student concerns – If a student raises concern about their
performance, course material, or structure, faculty should be attentive to
the concerns they present. Faculty must pursue all outlets that are within
reason to help accommodate their students (Wood, 2012, p. 32).
The African American male students, according to this study, are satisfied with
both of the practices that Wood (2012) suggests that college faculty work to improve.
The items that highlight this information are: “Faculty care about me as an individual”
and “Faculty are interested in my academic problems.” Between the two questions
asked, “Faculty care about me as an individual” had 61.8% of the students respond as
being “very satisfied/satisfied.” “Faculty are interested in my academic problems” had
52.9% of the students respond as being “very satisfied/satisfied.”
Awang and Ismail (2010) conducted a faculty satisfaction study for 336 students
at a public university in Malaysia; they found that the students’ expectations for their
faculty included for faculty to be experts in their academic arena. Students who
participated in the study were extremely satisfied with faculty and their experienced
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knowledge in their fields, which helped expand the satisfaction in their program (Awang
& Ismail, 2010).
Similarly, the participants in this study reported to be extremely satisfied with
faculty being knowledgeable in their fields. As it pertains to academic satisfaction,
faculty being knowledgeable in their field was one of the highest academic factors with
70.6% of the participants. Based on the results of this question, it is evident that the
participants have been immersed with faculty that seem knowledgeable in the areas in
which they teach. Satisfaction, based on Awang and Ismail’s (2010) research, can be
further expanded in their program.
Researchers believe student satisfaction is critical for retaining students, thus
making student satisfaction very important so that college officials can evaluate what
students appreciate in their college institutions appropriately (Awang & Ismail, 2010;
Schreiner, 2009). Satisfaction and retention, although not heavily linked empirically
(Schreiner, 2009), have a positive relationship. If students are generally happy in their
college experiences, they can serve as positive examples of why other students should
attend the same institution (Awang & Ismail, 2010). Essentially, student satisfaction is a
critical factor for college officials to monitor and evaluate (Awang & Ismail, 2010).
Based on the results of this study, the participants were generally satisfied with
their college experiences whether academically or socially. It is possible that the research
Schriener (2009) and Awang & Ismail (2010) found could be applied with this
community college studied. Since the students reported to be generally satisfied at the
community college, they could be more likely to be retained and complete their degree.
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They also could serve as positive examples or representatives of the selected community
college to prospective students seeking to enroll at the same institution.
If students feel welcomed or feel a sense of belonging at an institution, they are
likely to feel satisfied and continue their matriculation (Schreiner, 2009). Schreiner
(2009) found it to be especially true for first-year students in college; having the comfort
of feeling like students were at home on their college campus can really have a great
effect on their academic career.
Kaltenborn and Bjerke (2002) also discovered that a sense of fitting in is greatly
related to place attachment. When people feel welcomed as a whole, they feel at home,
which also means their value system and lifestyle is being completely accepted (Scannell
& Gifford, 2009). Thus, it is understandable to believe that students who feel as if they
belong at a college will be satisfied and also be attached to the institution.
Based on the responses from the social satisfaction survey question “Most
students feel a sense of belonging here,” the participants were satisfied with their
institution in this regard. The research found by Kaltenborn and Bjerke (2002) and
Scannell and Gifford (2009) could be applied to the selected community college; since
the participants reported to be satisfied with feeling a sense of belonging at their
community college, they could potentially excel more academically and be more attached
to the institution.
Fischer (2007) conducted a study that explored ethnic and racial differences in
adjusting to college. The study included 28 universities who submitted their freshman
rosters, in which 4,573 students were selected to participate through a stratified random
sample from which there were 3,924 completed face-to-face interviews in the data
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collection (Fischer, 2007). Social life was seen as being very important to student
satisfaction as reported from the data results (Fischer, 2007). African American students
scored the highest in the area of social life with 64% followed closely by Asian students
at 62%; Whites and Hispanics scored at almost an identical average of 59% and 58%
respectfully (Fischer, 2007).
In this study, the participants reported to being satisfied with the social aspect of
their college experience. The percentage of African American male respondents
answered “very satisfied or satisfied” to 69% of the social satisfaction questions, which is
5% more than the results from Fischer’s (2007) study. The two results show similarities
in their social satisfaction data.
This current study showed a greater satisfaction among academic factors as
opposed to social factors. The selected college should work to continue to excel
academically and highlight the areas, “My academic advisor helps me set goals to work
toward,” “Tutoring services are readily available,” “People on this campus respect and
are supportive of each other,” “The student center is a comfortable place for students to
spend their leisure time,” “I generally know what’s happening on campus,” and
“Channels for expressing student complaints are readily available.”
Out of the 15 academic questions used, two questions had the highest percentages
of respondents answering “very satisfied” or “satisfied.” The two questions “Nearly all
of the faculty are knowledgeable in their fields” (survey item 58) and “There is a good
variety of courses provided on the campus” (survey item 69) had the same percentage of
70.6%. The next highest percentage came from “The quality of instruction in most
classes is excellent” (survey item 18) with 64.8%. The satisfaction levels, in these three
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areas, are good representations of what the selected institution is making great strides in;
they should also serve as areas that will help to retain the African American male
students.
Limitations of the Study
After conducting the research, limitations became apparent to the researcher. The
number of students included in this study was low due to the participation of the African
American male students at the selected MS community college. The results may have
limited generalizability when compared to other studies done at other community
colleges. Additionally, the data was given for this study and the researcher did not have
control over how many participants could be involved in the study.
Recommendations
The alarming downward drift with regards to enrollment, academic performance,
and retention of African American male college students, demands that colleges employ
revised strategies to address this deficiency. According to Schertzer and Schertzer
(2004), colleges must subsequently develop and circulate effective marketing strategies
to attract and retain these at-risk, vulnerable students. They can highlight their responsive
programs and ensure that they are using the information provided from the surveys by
dissatisfied students to design strategies that would reduce student discontent and
promote persistence.
Using satisfaction surveys to gauge student satisfaction surveys can provide
meaningful information that will be beneficial to personnel on college campuses as they
make projections and other decisions about the future enrollment of students. According
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to Bryant (2006), the details collected from student satisfaction survey programs can
inform college officials about targeting areas of improvement to improve institutional
quality. By learning from the input of dissatisfied students who are likely to become
drop-outs, colleges can devise and implement specific strategies that can address the
concerns of students who are most at-risk for dropping out. As Miller (2003) has stated,
colleges with higher satisfaction rates generally have higher retention and graduation
rates.
Since student satisfaction is widely accepted as a good indicator of student
perceptions of their experience in college, colleges can begin to develop and market
information packages that would emphasize their understanding of students’
requirements and their willingness to accommodate the students with retention and
persistence issues. The students’ satisfaction surveys can be used to provide a window
into campus recruitment and retention factors that need to be addressed.
According to Cuyjet (2006b), retention and academic achievement remain major
worries for all African Americans, and African American males have experienced less
success than their fellow college students. As the retention gap for African American
males in college continues to widen, a thorough exploration of the triggers and factors
affecting success in the college environment and beyond must be undertaken. Several
future studies are recommended to gain a better understanding of this phenomenon. They
are the following:
1. Further studies in community colleges specifically need to be done in
order for research to help students in the population.
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2. A study should be conducted that further investigates the factors leading to
the lack of African American males in postsecondary education.
3. A study should be conducted to examine strategies to increase African
American male retention in institutions of postsecondary education.
4. A study is needed to investigate African American male and non-African
American male college retention and graduation rates.
5. This study should be replicated at other institutions to explore student
satisfaction and retention and the related factors.
Summary
Chapter V summarized the research study findings and presented conclusions
drawn by the researcher. Each of the research questions was examined in more detail.
The findings were discussed and conclusions were drawn based on the data. Implications
for practice and recommendations for researchers interested in future research academic
and social satisfaction among African American males choosing to enroll in their
community college again were discussed. The chapter concluded with a discussion of the
study findings and their comparison to other research studies.
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Protocol Title: The Influence of Satisfaction Among African American Males on College
Choices
Protocol Number: 15-019
Principal Investigator: Mr. Sherman Green
Date of Determination: 1/26/2015
Qualifying Exempt Category: 45 CFR 46.101(b)(4)

Dear Mr. Green:
The Human Research Protection Program has determined the above referenced project
exempt from IRB review.
Please note the following:
 Retain a copy of this correspondence for your records.


Only the MSU staff and students named on the application are approved as MSU
investigators and/or key personnel for this study.



Your approved study will expire on 12/31/2015, which was the completion date
indicated on your application. If additional time is needed, please contact our
office. (SOP 01-03 Administrative Review of Applications)



Any modifications to the project must be reviewed and approved by the! HRPP
prior to implementation. Any failure to adhere to the approved protocol could
result in suspension or termination of your project.



Per university requirement, all research-related records (e.g. application materials,
letters of support, signed consent forms, etc.) must be retained and available for
audit for a period of at least 3 years after the research has ended.
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It is the responsibility of the investigator to promptly report events that may
represent unanticipated problems involving risks to subjects or others.

This determination is issued under the Mississippi State University's OHRP Federalwide
Assurance #FWA00000203. All forms and procedures can be found on the HRPP
website: www.orc.msstate.edu.

Thank you for your cooperation and good luck to you in conducting this research project.
If you have questions or concerns, please contact me at nmorse@orc.msstate.edu or call
662-325-5220.

Finally,! we would greatly appreciate your feedback on the HRPP approval process.
Please take a few minutes to complete our survey at
https://www.surveymonkey.com/s/PPM2FBP.

Sincerely,

Nicole Morse, CIP
IRB Compliance Administrator

cc: Stephanie B. King (Advisor)
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